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Shirebrook Academy is committed to providing an appropriate and high quality education to all the students living in our local area.  We believe that all students, including those identified as having “special educational needs” have a common entitlement to a broad and balanced academic and social curriculum, which is accessible to them, and to be fully included in all aspects of Academy life.  We aim to model inclusion on the removal of barriers to learning.

We believe that all students should be equally valued in Academy.  We will strive to eliminate prejudice and discrimination, and to develop an environment where all students can flourish and feel safe.

Shirebrook Academy is committed to inclusion.  Part of the Academy’s strategic planning for improvement is to develop cultures, policies and practices that include all learners.  We aim to engender a sense of community and belonging, and to offer new opportunities to learners who may have experienced previous difficulties.

This does not mean that we will treat all learners in the same way, but that we will respond to learners in ways which take account of their varied life experiences and needs.

We believe that educational inclusion is about equal opportunities for all learners, whatever their age, gender, ethnicity, impairment, attainment and background.  We pay particular attention to the provision for and the achievement of different groups of learners:

· girls and boys, young men and women;


· minority ethnic and faith groups, travellers, asylum seekers and refugees;


· learners who need support to learn English as an additional language (EAL);


· learners with ‘special educational needs’;


· learners who are disabled;


· those who are ‘gifted and talented’;


· those who are ‘looked after’ by the local authority (Children in Care);


· others such as those who are sick; those who are young carers; those who are in families under stress; pregnant Academy girls and teenage mothers;


· any learners who are at risk of disaffection and exclusion.



This policy describes the way we meet the needs of students who experience barriers to their learning, which may relate to sensory or physical impairment, learning difficulties or emotional or social development, or may relate to factors in their environment, including the learning environment they experience in Academy.

We recognise that students learn at different rates and that there are many factors affecting achievement, including ability, emotional state, age and maturity.  We believe that many students, at some time in their Academy career, may experience difficulties which affect their learning, and we recognise that these may be long or short term.

At Shirebrook Academy we aim to identify these needs as they arise and provide teaching and learning contexts which enable every student to achieve to his or her full potential.

Shirebrook Academy sees the inclusion of students identified as having “special educational needs” as an equal opportunities issue, and we will also aim to model inclusion in our staffing policies, relationships with parents/carers and the community.  

Objectives

· To ensure the SEN and Disability Act and relevant Codes of Practice and 
 guidance are implemented effectively across the Academy.


· To ensure equality of opportunity for, and to eliminate prejudice and discrimination against, students labelled as having special educational needs”.


· To continually monitor the progress of all students, to identify needs as they arise and to provide support as early as possible.


· To provide full access to the curriculum.
· To provide specific input, matched to individual needs, in addition to differentiated classroom provision, for those students recorded as having SEN at Academy Action or Academy Action Plus.


· To ensure that students with SEN are perceived positively by all members of the Academy community, and that SEN and inclusive provision is positively valued and accessed by staff and parents/carers.


· To ensure that we are able to meet the needs of as wide a rage as possible of students who live in our catchment area.


· To enable students to move from us well equipped in the basic skills of literacy, numeracy and social independence to meet the demands beyond Academy.


· To involve parents/carers at every stage in plans to meet their student’s additional needs.


· To involve the students themselves in planning and in any decision making that affects them.

· To enable students with behavioural and emotional difficulties to remain in the mainstream classroom.

· To offer a short-term placement to students in order to address their difficulties.

· To address any learning and/or social needs that the student has.

· To provide guidance and advice to members of staff about dealing with students with behavioural / learning difficulties.

· To reintegrate students successfully into mainstream lessons.


The Learning Support policy document exists to serve the aims of the Academy.

At Shirebrook Academy we aim to:

· give all our young people the opportunity to learn in ways that meet their individual needs;
· offer a broad, balanced and relevant curriculum;
·  build a partnership between students, teachers, parents and the community and break down barriers which may exist between them;
· encourage young people to appreciate achievement;
· help each young person develop his/her full potential and offer guidance and counselling;
· make learning experiences interesting, varied and appropriate;
· value and encourage academic and all other forms of achievement;

· fit our young people with the skills, attitudes, concepts and knowledge which will equip them to live fulfilled lives in an ever-changing society.


(
Staff at Shirebrook Academy value students of different abilities and support inclusion.

(
Within the Academy, staff and students will be constantly involved in the best ways to        

            Support all students’ needs within the Academy.  There is flexibility in approach in order to   

            find the best placement for each student.

(
Within each class, teaching and learning styles and organisation will be flexible to 
            ensure effective learning.  Groups to support student identified with additional needs  

            will be part of this process.

· Programmes are in place in the Learning Support Unit / Behaviour Support Unit to address the diverse needs across the Key Stage 3 and Key Stage 4 student population.


Shirebrook Academy is a single site Academy serving Key Stage 3 and 4 students.

The Academy is designed as Blocks of suites or rooms many being specialist bases.

One block is built on three levels the other on five levels with stairs from the ground floor to the top.  The main entrance is accessible for wheelchair users.  The classrooms cannot be accessed by wheelchairs because stairs lead to the corridors on the floor levels.

The Learning Support Unit is situated in the tower block on the first floor and consists of three classrooms, T2B, T2C, T2D, a reception area, multisensory room and office.  The SENCO, and the teaching assistants meet in T2C.  The Learning Support Unit can be accessed by wheelchair users via the exit to the South of T Block.
Many classrooms are carpeted to improve the acoustic conditions so that the effects of hearing difficulties are minimised.

Hand rails have been installed inside and outside the building for physically impaired students to improve safety and mobility around the site.

Students requiring equipment due to an impairment will be assessed in order to gain the support that they require.


· The Academy will ensure that all students have access to a ‘balanced and broadly based’ curriculum, and that the National Curriculum’s programmes of study are flexible enough to meet every student’s needs.  (No student will be excluded from any learning activity due to their impairment or learning difficulty, unless it is clearly of benefit to that individual and leads towards inclusion).

· Learning opportunities will be absorbing, rewarding and effectively differentiated and the teaching styles will be diverse.

· Staff will work in a way to avoid the isolation of the students they are supporting, and will encourage peer tutoring and collaborative learning.

· Schemes of work and policies for each area of the curriculum are in place and are differentiated to include appropriate learning outcomes for all students.

Each policy has an inclusion statement detailing access to that curriculum area for students identified with additional needs.

· Differentiation takes a variety of forms within teacher planning.  Learning intentions are always made explicit and then activities may be adapted, or planned separately as appropriate.  Alternative methods of responding or recording may also be planned for where this is appropriate.

· The Academy will ensure that the ‘hidden curriculum’ and extra curricular activities are barrier free and do not exclude any students.

· We adapt printed materials so that students with literacy difficulties can access the text or ensure access by pairing students/peer support/extra adult support.

· We provide alternatives to paper and pencil recording where appropriate, or provide access through peer or extra adult scribing.

· Use of a range of assessment procedures within lessons (such as taping, role-play and drama, video, drawing) to ensure students with additional needs are able to demonstrate their achievement appropriately).



The policy for meeting special educational needs states the fundamental belief that every student should leave Academy functionally literate.

In the professional development statement staff should be aware of and contribute to, whole Academy approaches to reading, spelling, writing and oracy.

The areas developed range from group work, writing frames, specific vocabulary and information retrieval, to a structured approach to the teaching of spelling and paired reading.  The 
The Learning Support department will provide specific language groups for students in years 7, 8 and 9.
The department will


(
issue student certificates to celebrate the achievement of any student in a  

                        Language development group who reads 20 or more books;

 
(
issue students certificates to recognise achievement in extended writing tasks 
                        In the LSU;

 
(
contact parents/carers through letters of praise for students progressing in 
                        literacy.

· award certificates and praise postcards to celebrate positive achievement in the broadest sense;

· present token prizes for sustained improvement in any area at the end of each half term.


The policy for meeting special educational needs states the fundamental belief that every student should leave secondary education functionally numerate.

Everyday living involves experiences of language interlinked with mathematical experiences like the appreciation of space, shape, form, patterns and rhythms.

A functional level of numeracy will enable an individual understanding of:


(
one to one relationships;

 
(
the terms ‘increase’ and ‘decrease’;

 
(
the language of ‘space’, ‘quantities’ and ‘events’ which enable the student to 
                        Compare or describe things;

 
(
sorting which is related to discrimination;

 
(
volume which is related to size;

 
(
subtraction which is related to addition;

 
(
looking for and describing patterns;

 
(
estimation and prediction;

 
(
experience systematic approaches to learning, where memory, retention and 
                        logical thought processes can be developed with confidence.



The SEN Co-ordinator is Sue Short
(
The Learning Support Manager 11-14, Helen Dodds and Learning Support Manager 14-19, Laraine Dawkins, will liaise with each subject teacher and HOY at least twice a year and to review IEPs and annual reviews.


(
Where necessary, reviews will be held more frequently than twice a year for some 
 students.


(
Targets arising from IEP meetings and Target Review Days will be used to inform and 
            support whole class approaches to inclusion, eg differentiation, varied teaching 
            styles.

(
The Learning Support Managers for SEN and supports year group teams with  

            curriculum planning.


· SEN support is primarily delivered by subject teachers through differentiated teaching
methods. Additional support is provided by the SENCO, Learning Support Managers and by trained teaching assistants throughout the Academy.  This is funded from the Academy’s annual budget. The support timetable is reviewed annually, by the SENCO, in line with current student needs, educational initiatives such as literacy and numeracy strategies, and the budget.  Additional support is funded through individual allocations from the LA.


· Support staff, Heads of Year subject teachers, SENCO and outside agencies liaise and share developments in order to inform reviews and forward planning.


Withdrawal support of small groups of students and sometimes one to one may be necessary.    Students can be withdrawn from curriculum areas for specific literacy intervention eg reading difficulties/spelling difficulties in negotiation with the Head of Department, teacher, parent, student and Head of Year with the Learning Support Managers.

 Reading difficulties 

Inadequate basic literacy skills is a factor in the low attainment levels of a significant number of students at Shirebrook Academy. We believe that improving reading skills of these students is a high priority.  A range of strategies are employed.

1.
A multisensory programme is used with students with specific learning difficulties i.e.
 
dyslexia or a low level of general learning/thinking skills.  Helen Dodds provides this 
 
programme and supports other teaching staff in delivering the programme.


2.
Individual daily reading following the Toe by Toe reading scheme – Ms Helen Dodds, 
 
Other teaching assistants mentor individual students prior to Academy (am) on a 
            voluntary basis to provide Toe by Toe intervention.


3.
Paired reading with peers or adults, involving parental support.

 
Generally speaking, students who embark on the multi-sensory programme continue
            throughout Key Stage 3.  The majority of students who complete the programme are       

            functionally literate and will require no further structured help with their reading.  

            Reading extension is the next stage in this situation.

            The development of numeracy skills occurs in the classroom in groups set by ability.  


Academy Action Plus

	Name of TA
	Area of support
	Hours per week

	Lessons per week
	Line Manager

	Laraine Dawkins
	BSU

	32.5
	30
	S Shortt

	Jenny Hanrahan
	Humanities

	32.5
	30
	L Dawkins

	Helen Dodds


	LSU
	33.75
	30
	S Shortt 

	Rachel Brocklehurst 
	LSU
	33.75
	30
	H Dodds

	Alison Garland 


	MFL
	32.5
	30
	H Dodds

	Alan Wills 
	Individual student support/Targeted intervention

	20
	24
	L Dawkins

	Gill Penney
	English – individual student support 

	20
	24
	L Dawkins

	Debbie McBroom
	Science/Mathematics – individual student support
	21.66
	26
	H Dodds

	Julie Greatorex
	Various subjects

	9
	11
	H Dodds

	Lyndsey Page
	
	32.5
	30
	L Dawkins

	Chloe Miller


	Art
	17
	19
	H Dodds

	Debbie Kissane


	D&T
	19.5
	18
	H Dodds


The SEN base is the Learning Support Unit sited in rooms T2A, B, C, and D


	Learning Support Manager 

	Job Title
	Learning Support Manager 11-14
	Job reference
	SS42

	Post Holder
	Helen Dodds


	Reports to
	Executive Senco

	Grade
	HLTA grade  
	Hours/week
	32.5

	
	
	
	52 weeks


Job outcome

To organise the day to day running of the Learning Support department to ensure the Academy’s commitment to the Inclusion agenda.  To develop intervention strategies  11-14 for SEN students

Duties and responsibilities

With particular emphasis on the 11-14 age range but working in partnership with the Learning Support Manager 14-19

1. Lead and manage the learning support provision across the Academy

2. Monitor, support and initiate progress with students who have special education needs.

3. Develop and enhance the support programme offered by Teaching Assistants within the Academy

4. Effectively manage and deploy teaching assistants across the Academy

5. Manage the budget within Learning Support for the LSU

6. To work with the Executive SENCO to undertake all necessary testing and related organisation to be compliant with annual statement reviews r and statutory and examination orders

7. To line manage agreed staff within Learning Support

8. To work with the Executive SENCO to plan transition programmes with students with SEN needs

9. To offer support for Head’s of Department to ensure their work fully reflects the Academy’s commitment to inclusion

10. To work with outside agencies in relation to their work with students with Special Needs

11. To promote teamwork and encourage effective working relations

12. To make use and analyse performance data in relation to students with SEN needs

13. To work with the Executive SENCO to produce reports as required by the SLT, Governors and outside agencies.  

Specific Aspect of the Role

1.  To develop intervention strategies for pupils 11-14 with SEN with particular emphasis on developing literacy and numeracy and developing catch-up programmes

2. To work with Heads of Department/Year Leaders to identify students 11-14 who would benefit from learning support

3. To co-ordinate the development of nurture groups within the Academy

4. To develop effective transition from the Primary feeder Academys for students with SEN 

5. To develop strategies to support students with physical disabilities. 

6. To manage the LSU on a day to day basis

	Signature of post holder
	
	Date
	

	Signature of line manager
	
	Date
	


This job description is current at the date shown, but, in consultation with you, may be changed by the Principal to reflect or anticipate changes in the job commensurate with the salary or job title.


	Learning Support Manager 

	Job Title
	Learning Support Manager 14-19
	Job reference
	SS43

	Post Holder
	Laraine Dawkins


	Reports to
	Executive Senco

	Grade
	HLTA grade 
	Hours/week
	32.5

	
	
	
	52 weeks


Job outcome

To organise the day to day running of the Learning Support department to ensure the Academy’s commitment to the Inclusion agenda.  To develop curriculum opportunities and alternative pathways 14-19 for our most vulnerable students.

Duties and responsibilities

With particular emphasis on the 14-19 age range but working in partnership with the Learning Support Manager 11-14

14. Lead and manage the learning support provision across the Academy

15. Monitor, support and initiate progress with students who have special education needs.

16. Develop and enhance the support programme offered by Teaching Assistants within the Academy

17. Effectively manage and deploy teaching assistants across the Academy

18. Manage the budget within Learning Support for the BSU

19. To work with the Executive SENCO to undertake all necessary testing and related organisation to be compliant with annual statement reviews r and statutory and examination orders

20. To line manage agreed staff within Learning Support

21. To work with the Executive SENCO to plan transition programmes with students with SEN needs

22. To offer support for Head’s of Department to ensure their work fully reflects the Academy’s commitment to inclusion

23. To work with outside agencies in relation to their work with students with Special Needs

24. To promote teamwork and encourage effective working relations

25. To make use and analyse performance data in relation to students with SEN needs

26. To work with the Executive SENCO to produce reports as required by the SLT, Governors and outside agencies.  

Specific Aspect of the Role

7.  To develop individual pathways and reengagement programmes for 14-19 students with behaviour issues/engagement issues

8. To work with Heads of Department/Year Leaders to reduce exclusion/encourage attendance and disaffection by offering personalised curriculums. 

9. To develop programmes to help students manage their behaviour

10. To develop effective transition for pupils from the Academy to post-16 courses 

11. To manage the BSU on a day to day basis

	Signature of post holder
	
	Date
	

	Signature of line manager
	
	Date
	


This job description is current at the date shown, but, in consultation with you, may be changed by the Principal to reflect or anticipate changes in the job commensurate with the salary or job title.


	JOB DESCRIPTION

	Job Title
	Learning Support Teaching Assistant
	Job reference
	SS26

	Post Holder
	
	Reports to
	VP Pastoral & Inclusion

	Grade
	TA Level 2
	Hours/week
	

	
	
	Weeks/year
	


Job outcome

The teaching staff are fully supported in the management of students and the classroom through assistance as and when required, delivering the desired quality of curriculum in the Academy.

Duties and responsibilities

To carry out duties and responsibilities in accordance with the Education Act 2002, with particular regard to the regulations made under Section 133 and the statutory responsibilities of the Governing Bodies of Academies. 

Working under guidance to:

1. Plan and deliver learning activities under the direction and guidance of the class teacher.

2. Work closely with the class teacher to contribute to the management of pupil behaviour, maintain order and an appropriate working environment, including implementation of the Academy’s behaviour policies.

3. Report to teachers on the behaviour of pupils during lessons and any issues arising.

4. Establish and promote productive relationships with pupils, acting as a role model and setting high expectations.

5. Promote the inclusion of all pupils within the classroom and Academy.

6. Liaise closely with teachers and other relevant agencies regarding the work set for a class/group.  

7. Assist with setting out learning materials.

8. Establish constructive relationships and communicate with other relevant professionals, in liaison with the teacher, to support pupils’ learning and progress.

9. Effectively communicate the work set by the class teacher to the pupils and ensure that pupils are aware of the teacher’s expectations.

10. Encourage pupils to interact and work co-operatively with others to ensure all pupils are engaged on the set task.

11. Respond knowledgeably to any questions from pupils about process and procedures.

12. Observe and report on pupil performance.  Update relevant records at agreed time intervals.

13. Ensure the health, safety and welfare of pupils is maintained at all times.

14. Promote social and emotional development of pupils.

15. Deal with any immediate problems or emergencies in accordance with the Academy’s policies and procedures.

16. Support the use of ICT in the classroom.

17. Provide literacy/numeracy support to allow access to the curriculum.

18. Provide support for multi-lingual/bilingual pupils e.g. help pupils to access the curriculum and support the development of target language.

19. Assist with the development and implementation of IEPs.

20. Provide comfort and immediate care in case of minor accidents, and report serious incidents to the appropriate person for action.

21. Collect any completed work after the lesson and return it to the class teacher as appropriate.

22. Accompany teaching staff and pupils on educational visits.

23. Contribute to the overall ethos, aims and work of the Academy.

24. Participate in appropriate Academy-based meetings and training activities.

25. Undertake any administrative duties relevant and appropriate to this post.

26. Take an active part in appraising their own work against agreed priorities and targets in accordance with the Academy’s performance management and supervision arrangements.

27. Maintain confidentiality at all times and to observe Data Protection Guidelines.

28. Optional and by mutual consent, subject to appropriate training being provided:

a. To support and mentor a named group of students through the Mentoring Process.

b. To provide cover for absent teachers when appropriate.

29. To understand and observe the policies and procedures of the Academy.

30. To carry out any other duties as directed by the VP Pastoral & Inclusion.  SHAPE  \* MERGEFORMAT 




I understand the contents of my job description and that this job description is subject to regular review.

	Signature of post holder


	
	Date
	

	Signature of line manager


	
	Date
	



	SUPPLEMENTARY JOB DESCRIPTION (DRAFT)

	Job Title
	Executive SENCO Shirebrook Academy and Stubbin Wood
	Job reference
	

	Post Holder
	
	Reports to
	Vice Principal Pastoral and Inclusion

	Grade
	L7-L11
	Hours/week
	

	
	
	
	


Job outcome

To develop joint working across the Academy, Stubbin Wood and the Family of Academys within Shirebrook to develop sharing of good practice and communication in relation to the needs of pupils with SEN.  To ensure that legal requirements in relation to SEN needs are being met.

Duties and responsibilities

1. To work with lead staff at the Academy to have strategic oversight of the work of the SEN department 

2. To spread good practice by leading and co-ordinating INSET across the network for SEN.

3. To network across the family of Academys to develop an overview of SEN needs in the area

4. To contribute to the planning of the transition programme with particular emphasis on students with SEN.

5. To work with the SEN manager in the Academy to ensure the Academy complies with statutory requirements

6. To provide the leadership of the team that oversee the testing related to statutory assessment and external examination support

7. To line manage the Learning support managers and undertake their performance management.

8. To develop communication about SEN work within the Academy and Stubbin Wood to aid co-location and joint working/sharing of resources across the two Academys.

9. To ensure procedures are in place for the compliance with policies and procedures relating to child protection, health, safety and security, confidentiality and data protection, reporting all concerns to the appropriate person.

10. To contribute to the recruitment and induction of new staff.

Note that the requirements of this supplementary job description are in addition to the job description of the substantive role of the teacher(s) employed. 

	Signature of post holder
	
	Date
	

	Signature of line manager
	
	Date
	


This job description is current at the date shown, but, in consultation with you, may be changed by the Principal to reflect or anticipate changes in the job commensurate with the salary or job title.

Support Services

	Mr Ian McWilliams
	Educational Psychologist

	Ms Suzanne Murray
	Local Inclusion Officer

	Mrs Chris Jones
	Teacher for Physically Impaired students

	Ms Margaret Nolan
	Teacher for Hearing Impaired students

	Mrs Marie Gallagher
	Teacher for Visually Impaired students

	Mrs Rebecca Marshall
	Careers Service


Primary liaison

Head of Year 7 and the Learning Support Manager 11-14 work closely to ensure the successful transfer of appropriate information across the Academy prior to transfer.

Links with the Educational Psychologist

Learning Support Managers liaise with the Educational Psychologist on all matters related to the assessment of students.
Links with Social Care
 Alison Brannick, Vice Principal and Sandra Peake, Community Liaison Officer undertake this role.  Matters relating to child protection are dealt with by Alison Brannick.

The Academys system (review points 1, 2, 3) for regularly observing, assessing and recording the progress of all students is used to identify students who are not progressing satisfactorily and who may have additional needs.

The Academy system includes reference to information provided by:


(
baseline assessment results;

 
(
progress measured against the objectives in the National Literacy and 
                        Numeracy strategies;

 
(
National curriculum descriptors for the end of a key stage;

 
(
standardised screening and assessment tools;

 
(
observations of behavioural, emotional and social development;

 
(
an existing statement of SEN of SSENA assessment;



(
assessments by a specialist service, such as educational psychology, identifying 
 

additional needs;

 
(
another Academy or LEA which has identified or has provided for additional 
                        needs.

Based in the Academy’s observations and assessment data and following a discussion between the subject teacher, SENCO, Learning Support Managers and parent, the student may be recorded as needing, either:

 
1.
differentiated curriculum support within the class;
 
2.
additional support through Academy Action provision;
 
3.
additional support through Academy Action Plus provision.

Our current criteria for Academy Action and Academy Action Plus.

Differentiated Curriculum Provision

· In order to make progress, a student may only require differentiation of the plans for the whole class.  The differentiation may involve modifying learning objectives, teaching styles, and access strategies.


· Under these circumstances, a student’s needs will be provided for within the whole class planning frameworks and individual target setting.  Differentiation will be recorded in the daily planning by the subject teacher.

(
Monitoring of progress will be carried out by the subject teacher and used to inform future differentiation within whole class planning.


· The student’s progress will be reviewed at the same intervals for the rest of the class and a decision made about whether the student is making satisfactory progress at this level of intervention.


(
The Academy uses the definitions of adequate progress as suggested in the revised Code of Practice, that is, progress which:

· closes the attainment gap between the student and their peers;

· prevents the attainment gap from growing wider;

· is similar to that of peers starting at the same attainment baseline, but less than the majority of peers;
· matches or betters the student’s previous rate of progress;
ensures full access to the curriculum;
· demonstrates an improvement in self-help or social or personal skills;
demonstrates an improvement in the student’s behaviour.


(
Where a period of differentiated curriculum support has not resulted in the student making adequate progress OR where the nature or level of a student’s needs are unlikely to be met by such an approach, provision at the Academy Action level may need to be made.

Academy Action provision would be indicated where there is evidence that:

· there has been little or no progress made with existing interventions;


· additional support is required to develop literacy or numeracy skills;

· additional support is required for emotional, behavioural or social development;


· additional support is required for sensory or physical impairments;


· additional support is required for communication or interaction needs.

There are likely to be two groups of students recorded at Academy Action.

1. Students who have needs similar to other students with additional needs within the 
            class, e.g. lack of phonic knowledge or phonological skills, spelling.


       2.
Students whom we consider to have more severe or longer term needs that are likely to result in an application for further professional advice.

 
(
Where needs are similar, it is appropriate to support these students within a  

                        group, focusing on the common needs.  

 
(
Both groups of students will have provision for their common needs in a small 
                        group as well as some individualised support for their unique needs.  Provision  

                        will run concurrently with differentiated curriculum support.

 
   (         The group may be taught by the subject teacher and also supported by a  

                        Learning Support Assistant.

 
(
The responsibility for planning for these student remains with the subject   

                        teacher, in consultation with the SENCO / Learning Support Managers

 
(
Targets for students at Academy Action will be set and reviewed in consultation  

                        with staff and parents twice yearly on Target Review Days.
· Monitoring will be carried out on a weekly basis using the Academy’s standard 
            Proforma by all those involved with the student.  Significant achievements and  

            difficulties will be recorded.  The Learning Support Managers will look at the 
            monitoring information on a half-termly basis and make adjustments to the  

            provision for the student, if appropriate.

(
Targets will be reviewed at least twice a year, although some students may 
            need more frequent reviews.  The Learning Support Managers will take the 
            lead in the review process.  Parents/carers and wherever possible, their 
            student, will be invited to contribute and will be consulted about any further.

 (
As part of the review process, the Learning Support Managers and Academy 
            colleagues in consultation with the parents/carers, may conclude that despite 
            receiving an individualised programme and/or concentrated support for a 
            considerable period, the student continues to have significant needs which 
            are not being met by current interventions.  Where this is the case a decision   

            may be made to make provision at the Academy Action Plus level.
Academy Action Plus
Provision at this level always includes the involvement of specialist services.  A variety of support can be offered by these services, such as advice to the Academy about targets and strategies, specialised assessment or some direct work with the student.  The specialist services will always contribute to the planning, monitoring and reviewing of the student’s progress.

Academy Action Plus would be indicated where there is evidence that the level and duration of the student’s additional needs are such that the student:


(
continues to make little or no progress in the areas of concern;
 
(
continues working at National Curriculum levels substantially below that                                                                                                                                               

                        expected of students of the same age;

 
(
continues to have difficulty in developing literacy and numeracy skills;


 
(
has emotional, behavioural or social needs which regularly and significantly 
                        Interfere with the student’s or others’ learning;

 
(
has sensory or physical needs which require additional specialist equipment or
 

regular advice or visits from a specialist service;

 
(
continues to have communication and interaction needs that interfere with 
                        the development of social relationships and act as a barrier to learning.

Monitoring will take place as for Academy action and reviews will be at least on a termly basis.  Provision will run concurrently with differentiated curriculum support.

Academy request for a statutory assessment

For a student who is not making adequate progress, despite a period of support at Academy Action Plus, and in agreement with the parents/carers, the Academy may request the LA to make a statutory assessment in order to determine whether it is necessary to make a Statement of Special Educational Needs.

The Academy is required to submit evidence to the LA whose weekly moderation of assessments panel makes a judgement about whether or not the student’s needs can continue to be met from the resources normally available to the Academy.  This judgement will be made using the LA’s current criteria for making a statutory assessment’.

Planning, provision, monitoring and review processes continue as before while awaiting the outcome of the request.

Statement of Special Educational Needs

A student who had a statement of special educational needs will continue to have arrangements as for Academy Action Plus, and additional support that is provided using the funds made available through the statement.

There will be an Annual Review, chaired by the Learning Support Manager, to review the appropriateness of the provision and to recommend to the LA whether any changes need to be made, either to the statement or to the funding arrangements for the student.



Strategies employed to enable the student to progress are recorded for students with Statements within an Individual Education Plan (IEP).  The IEP includes information about:


(
the short-term targets set out for or by the student;

 
(
the teaching strategies to be used;

 
(
the provision to be put in place;

 
(
when the plan is to be reviewed;

 
(
outcomes (to be recorded when IEP is reviewed).

The IEP will only record that which is additional to or different from the differentiated curriculum provision and will focus on three or four individual targets to match the students’ needs.  The IEP will be reviewed at least twice a year when parents’ views on their student’s progress will be sought.  The student also will be invited to contribute to the review process and be involved in setting the targets.

All curriculum areas share the responsibility of providing appropriate lesson content for all students.

By referring to the IEP targets staff are able to demonstrate an awareness of individual students needs and obtain help in their planning for progress for SEN students.

The Learning Support Managers overview the process, along with Heads of Year. All students have two target review days with their form tutor and parent/carer where targets are decided.
Students with a statement or Academy Action Plus have three meetings per year. After the reviews Learning Support Managers receive the relevant information and provides the IEPs. The parents/carers receive a posted copy of the IEP.  All staff receive a copy of the IEP. Each student has a copy of his/her IEP.
The Learning Support Managers use the computer programme IEP writer 3.
Provision Mapping

The Code of Practice has developed into a provision map, detailing the needs of students at Academy action, Academy action plus, statement and the intervention that student is receiving.
The Academy’s arrangements for SEN and Inclusion In-Service Training

(
The SENCO / Learning Support Managers attend regular meetings to update and 
            revise developments in Special Needs Education and Inclusion.

(
Meeting additional needs and inclusion issues are targeted each year through the 
            Academy’s long-term goals and the Academy development plan.  In-service training and 
            individual professional development is arranged matched to these targets.


(
All staff have access to professional development opportunities and are able to apply 
            for additional needs or inclusion training where a need is identified either at an 
            individual student or whole class level.

(
Support staff are encouraged to extend their own professional development and the 
 
management team will ensure ’tailor-made’ training where this is appropriate.

The use made of teachers and facilities from outside the Academy, including support services

(
The Educational Psychologist visits the Academy regularly (according to timetable),  

            following discussion with the Learning Support Managers as to the purpose of each  

            visit.

(
Specialist, direct teaching from this service is used where we do not have the 
            necessary in-house expertise – for example, in relation to student with autistic-  

            spectrum disorders, or severe emotional and behavioural difficulties, or Phono- 

            Graphix 1:1 teaching.


(
The LA Local Inclusion Officer works with the Academy.

(
The SENCO liaises with the Vice Principal with a number of other outside agencies,
for example:

 


Multi Agency Team

Social Care
 
Educational Welfare Service
 
Academy Nurse
 
Community Paediatrician
 
Speech Therapy




Physiotherapy




Occupational Therapy

Community Police force

Mansfield Mediation Service

(CAMHS Child and Adolescents Mental Health Service)
(  
Parents/carers are informed if any outside agency is involved

Arrangements for partnership with parents/carers

(
Staff and parents/carers will work together to support students identified as having 
 
additional needs.

(
Parents/carers will be involved at all stages of the education planning process.  The  

            SENCO will attend this meeting if the Academy or the parent thinks this is appropriate.

(
We make sure that all parents/carers are given information about Parent Partnership 
            which is our local organisation, as soon as a student has been identified as 
            experiencing special educational needs.


· At review meetings with parents/carers we try to always make sure that the student’s strengths as well as weaknesses are discussed.  Where we make suggestions as to how parents/carers can help at home, these are specific and achievable and that all parents/carers go away from the meeting clear about the action to be taken and the way in which outcomes will be monitored and reviewed.


· Targets will include targets to work towards at home, and parents/carers are always 
 
invited to contribute their views to the review process.  All IEPs and reviews will be 
          copied and sent to parents/carers after meetings.

 
Ideas and materials for supporting learning at home will be discussed with parents /  

          carers.

 
Parents/carers will also be invited to work alongside students in the classroom where  

          this is appropriate.

(
Regular curriculum workshops are offered for parents/carers to attend.

(
Parents/carers evenings / Target Review days provide regular opportunities to discuss 
          concerns and progress.  Parents/carers are able to make other appointments on 
          request.

(
Regular communication between Academy and home will ensure that concerns are 
           promptly acted on.  Where this has not happened, however, parents/carers are able 
           to make a complaint by contacting the Principal or, if this fails to resolve the  

           issues, the governing body.  Our complaints procedure, available from the Academy 
           office, sets out the steps in making a complaint in more detail.
· We have introduced a parents/carers, visitors comment book on open display in the 
           LSU reception area. We welcome honest views and opinions to help us to improve 
           provision for  our students

· Shirebrook Academy recognises there will be a number of disabled parents/carers of students within the Academy and we work to try to try to ensure they are fully included in parents/carers activities.  We also make sure that parents/carers’ meetings venues are accessible, we will visit parents at home if they cannot access the Academy.


· We ask parents/carers about their access preference and then send notes, letters in the required format.  Some parents/carers receive regular contact by telephone as this is their preferred method of communication.


(
Shirebrook Academy tries to make all trips inclusive by planning in advance and using 
 
accessible places.  Learning Support Assistants accompany students on trips and 
            activities providing support for students.

(
All students are welcome at our after Academy activities and we try to arrange transport 
            when necessary.

· The RE/PSHE curriculum includes issues of disability, difference and valuing diversity.  Advice will be sought from disabled people’s organisations or appropriate resources.

· The library resources are regularly reviewed to ensure they include books that reflect the range of ‘special educational needs’ issues and come from a disability equality perspective.  Priority is given to the ordering of books with positive images and a positive portrayal of disabled people as they become available.

· The Academy is aware of the impact of language on the students within our Academy.  We work with our students to understand the impact of the words they use, and deal seriously with derogatory name calling related to special educational needs or disability under our Anti Bullying Policy.

· We also try to make sure we have positive images of disabled students and adults in displays, resources etc.


i) At the ‘local’ level the response the Academy is making to a student’s statement will be 
reviewed.  Similarly the deployment of the LEA funding resources eg LSA’s will be examined.


ii) At the national level areas to be examined are set out below:

 
a)
number of students with special educational needs (including those with
 

statements) and the level of support for these students;

 
b)
Academy policy for special educational needs;

 
c)
procedures used to achieve the objectives of this policy;

 
d)
access to, modification of and dis-application from the National 
                        Curriculum;

 
e)
staffing provision, including the use of external agencies;

 
f)
staff expertise and qualifications, INSET provision;

 
g)
use made of support teachers and services for students whom there is a 
 

statement of special educational needs;

 
h)
extent of and appropriateness of integration within Academy;

 
i)
screening and assessment information within Academy;

 
j)
student groupings;

 
k)
specialist accommodation and resources, the extent of physical access  

                        for groups with special needs;

 
l)
discussion with staff, students and parents;

 
m)
discussion with medical, paramedical, nursing specialists and  

                        psychologists, behaviour support providers.


iii) Performance indicators will be established to assess and evaluate the progress statemented students are making.

Possible performance indicators are therefore

 
i)
scores achieved on standardised tests of reading ability – test – retest;
 
ii)
progress reflected in students’ National Curriculum record for the  

                        foundation subjects.
iii)
Standard Assessment Tasks – National Curriculum levels achieved at Key
 

2, 3, 4 and now refer to P Levels on Primary/Secondary transfer.
             iv)
subject based internal tests and examinations (review point data);

 
            individual record files recording the achievement levels will be 
                        established for all students with statements;

              v)
students, parents and teachers all have the opportunity to express 
opinions re the effectiveness of the support system.  For instance:
(a) at the time of annual review students with statements and they have the opportunity to have their views on the service provided
formally recorded.  Other opportunities also occur during the Academy 
year for such views to be expressed;
(b) opportunities for teaching colleagues to comment occur at curriculum area meetings, through their curriculum managers, directly to the SENCO.

            vi)
 Possible indicators of the efficiency of learning support administration 
                  are:

 

(a)
time taken to complete statements;

 

(b)
proportion of annual reviews completed on time;

 

(c)
proportion of parents expressing satisfaction, at the annual    

                             review, of their child’s Academying and in the LSU comment book.
This document will be monitored and reviewed regularly by the Special Educational Needs Support Team (SENST).  This team will meet on a twice termly basis.


Success Criteria
The success of the LSU / BSU can be measured in the following ways:

· successful reintegration into mainstream classes;

· a reduction in the number of fixed term exclusions for students in the LSU / BSU;

· an improvement in the academic performance of students;

· an improvement in the attendance of students;

· students who are experiencing severe difficulties in Academy have the opportunity to move on to different educational provision;

· positive comments from parents / carers / teaching staff and students;

· volunteers to provide new skills experiences for the reward system


Clients

· children in care;

· students requiring time out under the guidance of an adult in a one to one or small group situation who may be struggling to manage behaviour/emotions in the mainstream environment;

· students with self esteem/self confidence issues
Site

· learning support unit – T2C.

Staff

(a) TAs who have all completed the Derbyshire accredited Positive Play training
Resources

· These are kept in lockable cupboards in T2A.  There is a range of creative materials, aromatherapy mouse, CD player, TV, games etc.

Site

· T2A reception area

· Specialist equipment e.g. lights, projector, bubble tube etc were supplied and installed by ‘Kirton’ (multisensory equipment experts).

Staff
· Learning Support Managers
· TAs involved with the Learning Support Unit;

· Record of provision to be kept by H Dodds.

Clients

· students ‘in crisis’ due to variety of issues e.g. family bereavement 

· students in need of nurture in a peaceful environment supervised by an adult;

· students identified by the Head of Year;
· Anger management/counselling with Andrea French;
· individual programmes designed to meet the needs of students for 6 weeks initially.


Site
· T2C/T2D

· LSU garden

· Specialist resources are kept in T2C/T2D

Staff

· Helen Dodds – Learning Support Manager

· Alison Brannick – Vice Principal

Clients

· Students in Years 7/8 who have exceptionally low literacy levels and/or social and emotional issues which are stopping them accessing the curriculum.

· Nurture group progress is reviewed at the end of each term. 

If a parent has concerns about the way the Academy is responding to the special needs of his/her student the following channels exist to ensure that concerns are dealt with.

· Contact should be made with the Learning Support Manager.  As they have an overview of the support structure of the Academy it is highly likely that any issue that arises can be dealt with quickly.

· In the event of a difficulty not being resolved by the Learning Support Manager / SENCO the parent should contact the Principal.

· If, at this stage, parents still have concerns, then a formal letter should be written to the Chair of Governors clearly stating the grievance that exists.

The governing body would then assess the evidence and on the basis of the cases put forward by the parents and the Academy, reach an impartial decision.
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